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Management Education Trends and Gaps – A Case study of a Community Education 
Provision in London (UK)

Abstract
This study explores trends and gaps in a community education centre in a borough of London 
in the United Kingdom. The case in question revolves around the prior expectations of non-
formal learners and the perceived gaps in the content and delivery of the curriculum in this 
space. The main research question is whether adult education craft courses reflect the holistic 
needs of the learners intending to start their own business. The investigation involved the use 
of a mixed-methods approach encompassing participant observations, interviews and a mini 
survey using structured questionnaires. The results reveal that the skills currently provided by 
the crafts departments delivering informal adult education for learners intending to start a 
business, did not fully match the expectations of the users. In other words, learners were not 
ready for what the whole educational package involved, and, in some cases, the wrong criteria 
seemed to have been used in both the curriculum design and actual delivery of the courses 
investigated. This revelation has both managerial and practical implications for management 
education, and especially so for unstructured adult learning curriculum development.

Keywords: Adult Learning; Craft courses; Entrepreneurship education; London Borough of 
Lewisham

1. Introduction
The study investigates skills currently provided by a craft department in London, United 
Kingdom, taken from the perspective of adult education for learners intending to start a 
business. It explores and evaluates the extent to which the delivery of training providers 
matches leaners’ expected outcomes of starting a craft business. According to the University 
and College Union (UCU),1 adult learning has been difficult to define as its scope is very wide 
and means different things to varied agencies, government, training providers and society at 
large (see UCU, 2009). Community education, adult education, and vocational education are a 
few constructs often used interchangeably in most discussions on this topic. However, this 
study is couched upon the definition of the European Commission (2001), which has 
categorised adult learning under three broad strands: (i) formal learning, (ii) non-formal 
learning, and (iii)informal learning. While most studies have often focused on non-formal 
learning, which do not lead to certification, learning remains an intentional from the learner’s 
perspective (UCU, 2009).  

In 2009/10, 4.6 million adult learners participated in some form of government-funded 
further education (Barnes, 2011), while in 2014/15 570,600 participated in community learning 
courses (ONS, 2017) which highlights the significance of this provision.  Most community 
education centres in the UK run varied craft courses as part of widening participation within 
the communities fostering economic, social and civic regeneration (UCU, 2009). In recent 
years, learners are adding the prospects of starting a business out of the acquired craft skills 
beyond the popular “cottage” style of trading (CIA, 2017) excited by different government 
initiatives to support the growth of small businesses (DBIS, 2013). More so that the key areas 
of current research, floristry, soft furnishings, fashion design, balloon display and cake 
decorating seem to be making an impact on the economy within the UK.  Online Home 
Furnishing shopping’s annual revenue is £2billion with an annual growth of 11.0%, 

1 The UCU represents over 110,000 academics, lecturers, trainers, instructors, researchers, managers, 
administrators, computer staff, librarians and postgraduates in universities, colleges, prisons, adult education and 
training organisations across the UK.



employment figures of 5725 and 230 businesses. Other sectors such as the Floristry industry 
with a revenue of £1billion, 14,156 businesses, and the clothing sector with £40billion and 
11,133 business (IBIS, 2017) have also flourished. Nevertheless, these figures neither 
guarantee a success story for new entrants nor do they reflect the number of business that have 
failed within the same period. Indeed, the literature is replete with horror stories from Lobel 
(2016) who highlighted that 4 in 10 (or about 40 percent of) businesses survive 4 years. Such 
failure is usually attributed to varied factors – of which curriculum mismatch is only one. 

The literature review explored the entrepreneurial mind-set within the craft industry 
and the gaps in business skills as part of the provision – especially with reference to how the 
curriculum is designed, and content delivered.  The Individual Learning Plan (ILP) – a 
document used to identify the needs of learners at the beginning of craft courses – remains 
under scrutiny with some indication that the intentions of learners to start-up a business remains 
significantly low.  This has raised the need to find out the root cause of the problem holistically 
exploring the skills needed to start a business, the needs currently provided within these courses 
at adult education against delivery and learners expectations. 

This study, therefore, investigates the level of skills currently provided by the crafts 
departments within adult education for learners intending to start a business and evaluate if the 
training providers delivery matches learners’ expected outcome of starting a craft business. The 
central research question addressed is whether adult education crafted courses reflect the 
holistic needs of the learners intending to start their own business in the community using a 
case study of the London Borough of Lewisham.  

2. Literature Review
This section will provide a review of literature used to analyse the research project. The goal 
is to outline and provide an adequate background on skills required to start a business, a follow-
up to the previous review that explored the entrepreneurial mind-set.  Literature on why 
businesses fail focussing on the craft industry already defined in the initial review. Theoretical 
models around adult learning including constructivism are investigated to have a better 
understanding of learning, the curriculum and its delivery, matching it to learners expected 
outcome.

2.1 Learning and Curriculum Design
According to Schunk (2012 p. 2), “Learning involves acquiring and modifying knowledge, 
skills, strategies, beliefs, attitudes, and behaviours”. Though there has been an agreement that 
learning is important, a universal definition from theorist, practitioners and researchers have 
not been concluded (Schunk, 2012). Nevertheless, the following definition seems the most 
accepted “learning is an enduring change in behaviour or in the capacity to behave in a given 
fashion, which results from practice or other forms of experience” (Schunk, 2012, p. 3). Huang 
(2002) discuses Knowles theory of adult learning called androgogy involving six principles 
including “the need to know, self-directed learning, prior experience of the learner, readiness 
to learn for life experiences, problem solving orientation in learning and high motivation to 
learn” (Huang, 2002, p. 29). The constructivism theory channelled in the classroom and online 
feed into these principles creating good start for adults within adult education where blended 
learning has found its ways into the educational system.

Popovic (2014) highlights that constructivism creates the world of an active learner 
with adequate experience, enabling knowledge creation, a model working for the non-formal 
education (UCU, 2009). This is buttressed through acknowledging the different business-
related skills already acquired by the craft learners before embarking on craft study and the 
integration of this with new knowledge. 



According to Brooks & Brooks (1999), constructivism has influenced thinking around the 
curriculum and instructions, which allows students to learn a topic from varied perspectives. 
However, the challenge is teachers omitting important information or facts embedded with 
the curriculum, though within non-formal curriculum it works out to the advantage of the 
leaner where each person has a different interpretation and construction of knowledge process 
as identified on the Individual Learning Plan. Therefore, constructivists make extensive use 
of supportive learning tasks, as well as peer tutoring, believing that students will learn more 
readily from having dialog with each other about tangible problems (Schunk, 2012). The 
online environment also helps extend the application of constructivism enabling continuity of 
independence and experiential learning enjoyed by adult learner.  Finch et al. (2015) 
undertook a case study in their exploration of the links between experiential learning and 
student performance.
According to Ahmad et al. (2018) “An emerging conclusion of the paper is that although 
traditional techniques such as lecturing, tutorial and the case study seem to have been 
commonly used in delivering entrepreneurship subject, no single teaching method appears to 
be adequate to achieve the objectives of the course. There has to be a link between theory and 
practice in order to ensure future innovation in hospitality and tourism programmes. 
Therefore, instructors teaching entrepreneurship should consider the contextual factors and, 
based on this, combine a number of teaching methods in order to provide students with wide 
range of required skills and an up-to-date knowledge of the entrepreneurial process.”
In their investigation, and postulation for an “integrated approach to enhancing creativity at 
the individual, group, and organizational levels that is used in a Creativity Course taught at a 
large University in the United States,” Lewis and Elaver (2014: 235) opined that “as business 
educators we need to reflect on how we should go about designing classes and curricular 
that develop creative capabilities in our students.”

2.3 Exploring business skills
Skills are described as “a combination of ability knowledge and experience that enables a 
person to do something well” (Boyatzis & Kolb, 1995, p. 4) A survey was conducted by Patricia 
Van Den Akker the director of Design Trust for Small is Beautiful Conference (Akker, 2016). 
Four hundred creative businesses gave detailed responses on “Why do many creative 
businesses fail?” at top of the list was lack of direction and vision, highlighting many creatives 
business started mainly for the love of the craft hence no real road map in place. Although 
passion is very essential, it is not enough to sustain the business (Wagner, 2013). The research 
indicated a distinct difference in mind-set between the creative professionals and the business 
savvy creatives (Akker, 2016).  However, Meaden (2017) one of the dragons on Dragon’s Den 
who invested £50,000 in Alison Whitmarch in the ‘Christmas Edition’ of 2012 says passion 
was what won the day as Alison described her unique cakes (Meaden, 2017).  This buttresses 
what Neneh (2012) discussed regarding the entrepreneurial mind-set superseding the function 
of relevant skills through risk-taking and creativity (see Neneh, 2012; Ratten, 2017). However, 
this is not an everyday occurrence it shows the power of the skills developed by the 
entrepreneur and highlights help is available as with Whitmarch in the Dragon’s Den (Meaden, 
2017).

Darlington (2010) argues that strategic skills are necessary in order to have a workable 
business plan navigating the short and long-term goals indicating this is a catalyst for 
understanding the market and its environment. With customers at the heart of any business, 
Darlington (2010) keys in on the importance of human resource management skills, marketing 
skills linking them to sales, advertising, promotional and public relations skills, referring to 
these skills as ingredients for success and growth. Akker (2006) states many businesses in the 



UK start with people having no basic business skills, which are essential criteria in both 
Netherlands and Belgium (i.e. places). Accounting, bookkeeping and marketing are taught as 
part of the creative studies and businesses cannot start without certification. Hank Darlington 
validates this in an article “why some businesses succeed, and others don’t” highlighting 
inadequate accounting skills lead to incomplete financial records, not knowing how to interpret 
financial statement and inefficient control of costs or expenses (Darlington, 2010: 50). 
Nevertheless, debate on the relevance of studying business by students who are no longer 
motivated by curiosity or apply the entrepreneurial mind but instead want to land a high-paying 
job or study by default (Economist, 2011). 

Interestingly in a report by Anderson (2014), issues raised regarding business failures 
were tilting towards blaming the tax system, burden of regulation, not enough government 
support, business rates and the general cost of running a business shifting the responsibility on 
the government. High competition was another contributing factor highlighting the inability of 
the businesses to discern its environment. In order to find out the relevant skills necessary or 
knowledge to be acquired to start-up and sustain a business a review into the foundational 
components that constitutes a successful or failing business regardless of size or structure are 
explored, especially with UK’s statistics of 383,000 business births and 252,000 business 
deaths in 2015 (Rhodes, 2016). London accounts for 101,000 births and 57,000 deaths the 
demographic area of the focal group (Rhodes, 2016). Sole trading defined by Chamber (2010) 
as the simplest way to run a business and considered the starting point for learners attending 
adult learning transitioning into a business. Categorised as micro-businesses (0-9 people) 
accounting for 32% employment with 19% turnover equating 5.3 million businesses (96%) in 
2016 (see Rhodes, 2016: 4). Nevertheless, Department of Innovation and Skills maintain the 
success of any business depends on how the skills are utilised (BIS, 2015), while Wagner 
(2013) reiterates that the foundation of any business shapes its failure or success stating 8 out 
of 10 fail due to not having or applying effectively the right skillset.

2.4 Adult Education & the UK economy 
This part of the review is to look briefly at the positioning of adult learning within the UK 
economy, aiming to see what strategies support the businesses initiative advocated by adult 
learning providers. According to IER (2016), “The core principle of adult education is the 
conviction that learning should not be restricted to a once-in-a-lifetime opportunity”. The 
minister of Skill and apprenticeships Robert Halfon also, reassuring his audience that “lifelong 
learning is firmly back on the government’s agenda” (Spellman, 2017). However, the focus 
seems to be on unemployment and skills relating to this and the Work Institute report that adult 
learning continues to decrease with drops from 35% in 2013 to 41% in 2014 on numeracy and 
literacy skills.  Some of the key recommendations in the IER (2016) report were strategies that 
did not include business initiatives (IER, 2016). The challenges faced by adult learning and 
skills have shown that there are about 9.2 million people with skills levels below level 2 (Kent, 
2015) and research indicating that there is a strong relationship between skills and productivity 
claiming a deficit of £375 billion if skill are overlooked. This also applied at Adult Education 
Lewisham were the strategy do not promote business, but skills attached to numeracy and 
literacy. Therefore, at government level the interest within adult education does not lie so much 
in business but in raising the skill level to enabling adults to gain employment or return into 
employment (Spellman, 2017). In a world where “Globalisation seems unstoppable, and its 
impact on the economy, employment and the labour market appears not to be able to be 
controlled or altered”, something has to be done.



3. Methodology  
According to Kothari (2004) research is an academic activity that defines and redefines 
problems, an original contribution to existing knowledge, pursing truth with the aid of study, 
observation, experiment and comparison. According to Saunders et al (2016), the research 
onion presents the methodological framework that enables a rounded and grounded research. 
The layers include different philosophies, approaches, theories and methodologies each with 
distinct functions though effectively linked together.  The research philosophy considered as 
the system of beliefs and assumptions regarding development and knowledge containing 
important assumptions about the way people view the world though argued that your research 
questions has a lot to do with the philosophy adopted. The four described as pragmatism, 
positivism, realism and interpretivism (Saunder, et al., 2016). For the purpose of this study, the 
is interpretivist (se Figure 1 for the Research Onion).

3.1 Research Approach
The approach to this research is inductive aiming to explore a topic and develop theoretical 
explanation from a compilation of relevant information, data collection and analysis (Saunder, 
et al., 2016) This will consist of the primary data from the curriculum leaders, tutors and 
learners in the form of interviews, questionnaires and observations.  Secondary data sourced 
within adult education, government initiatives, Ofsted and lifelong learning initiatives for more 
understanding on the chosen research question (Saunder, et al., 2016).  Contrary to the 
deductive approach  that is more to do with scientific principles starting off with a theory, then 
hypothesis, data collection, findings, hypothesis confirmed or rejected and the revision of 
strategy referred to as “waterfall” the inductive approach is described as the “hill climbing” 
process starting with observation, pattern, tentative hypothesis and theory (Yeong, 2011). The 
open questions and interviews posed at the targeted audience aim to establish a tentative 
hypothesis and a possible theory.   

Research Strategy
Conducting a case study was the research strategy applied which allowed for the collection of 
both interesting data and findings though argued that the methodological choice and 
reasoning is harder to justify. However, case studies tend to work with any of the choices of 
research nature, explanatory, exploratory or descriptive though it is criticised for lack of 
systematic handling of data, can take too long, affect time affecting time limits. Similarly, 
Cicmil, Gough & Hills (2017) was based on a single case study of UWE. Yin (2009) defines 
a case study research method as:
 

“An empirical inquiry that investigates a contemporary phenomenon within its real-
life context; when the boundaries between phenomenon and context are not clearly 
evident; and in which multiple sources of evidence are used”

Nevertheless, this approach has allowed focus within a real-life context, applying a single case 
study within adult education with implications for adult education community providers. This 
has been made possible because preliminary research highlighted that most participating in the 
primary research have one form of experience of other providers within the community adult 
education setting across boroughs hence findings will go beyond the immediate research scope. 
This approach was implemented because it created the opportunity to engage and investigate 
with the different categories of people around the research question. The case study is based 
around Adult Learning Lewisham (ALL), which until two years ago was referred to as 
Community Education Lewisham with a mission statement that aims to “be an outstanding 
provider of adults, skills and community learning - inspiring and motivating our learners to 



fulfil their potential and flourish” (ALL, 2016: 2). Adult Learning Lewisham provide for at 
least 9,000 enrolments in partnership with council services and other providers (ALL, 2016, p. 
2). Though the single case study was applied certain participants had worked or studied with 
other adult learning providers outside of the Lewisham borough, therefore, extending the 
primary research beyond ALL. 

3.3 Methodological Choice
In the article “Toward a Definition of Mixed Methods Research” Johnson et al., (2007) explore 
different definitions of mixed method, one of which Hallie Preskill states “Mixed methods 
research refers to the use of data collection methods that collect both quantitative and 
qualitative data giving a richer, more meaningful, and ultimately more useful in answering the 
research questions.” The qualitative approach within the mixed method creates the opportunity 
to explore and discover ideas through a less ridged, semi-structured system allowing words, 
sentences through interviews and questions extract information that may inform new 
knowledge or develop new theories (Young, 2011). In this case, information from the learners’ 
as to why they intended to start their business or whether tutors believed, they delivered enough 
content within their specialist curriculum for learners to start and run a successful business. 
The qualitative data works well with the inductive approach, however the close involvement 
of the researcher highlights that the results can be subjective or bias. Furthermore, collating 
data and analysing can be time consuming with insufficient data to test hypothesis or build 
theory (Young, 2011). The quantitative approach to this research compliments the data 
collected through specific questions, to define, measure or establish distinct variables within 
the content of research such as finding out how many of the learners are ready or competent to 
start their business based on the skills acquired during the time of studying only their specialist 
craft. The quantitative part of this study is structured with less involvement of the researcher 
hence results are objective aligning itself with the deductive approach (Barcik, 2016). 
Alternative interpretation of data of previous studies can draw out wider implications for 
current research, while the overall findings structured in a specific format enables proper 
analysis (Choy, 2014). Nevertheless, the lack of large sampling size and lack of resources 
sometimes limits the conducting of a thorough quantitative evaluation (Choy, 2014)

3.3.1 Observation
Using the observation method and drawing on what the researcher has witnessed over a 
significant period already part of a community that enable a different level of comparison while 
reflecting and exploring what people do within the context of the research. This has also helped 
bridge the information gap sometimes derived from participants not wanting an interview or 
not able to fill the questionnaire (Saunder, et al., 2016).

3.3.2 Interviews
Interviews within this research, allows asking purposeful, pre-planned questions, listening 
attentively in order to attain further reliable and relevant data to aid the research (Saunder, et 
al., 2016). This involved conversations with the curriculum leaders who operate at tactical level 
responsible for the running of the department of varied craft disciplines such as the floristry, 
balloon design and gardening department, an area run by one person.  Questions such as, what 
does Adult Learning Lewisham (ALL) consider achievements on a business focused craft 
course? This enables the interviewee to listen out for key points within the conversation. The 
two interviews conducted with the curriculum leaders interviewed enabled more content 
however, certain questions were harder to compare due to the uniqueness and the flexibility 
sometime fed into the interviewing process. The semi-structured interviews applied purposed 
to probe answers with the opportunity to attain more explanation from interviewee also giving 



the interviewer more scope to build on and created an in-depth picture of research as supposed 
to structured interviews, which does not allow for much flexibility (Saunder, et al., 2016). The 
interviewer engaged the cake decorating and floristry tutor with relevant questions such as, are 
you able to teach business skills in your floristry focused workshops? What kind of business 
skills do your learners request for in class? However, the number of interviewees had to be 
limited due to the time-consuming process of data collection and data analysis (Saunder, et al., 
2016). Recording interviews was permitted within this research based on the open nature of 
the topic however recording can also restrict information if interviewee feels uncomfortable 
due to organisational dynamics or sensitivity of research. 

3.3.3 Questionnaires
Questionnaires were the main form of method used to collect primary information from the 
learners described by deVaus (2002) as the method in which individuals respond to the same 
questions in a fixed arrangement. The main attribute variable used in this research is gender as 
the specific research targets and already established niche of older adults within community 
education with ages between 30 and 80 years old. However, the characteristics of the respective 
craft has been explored to identify a common ground for the rest of the research process within 
the five different craft specialisms covered in the research which are cake decorating, floristry, 
balloon display, soft-furnishings and fashion design. Opinion variable questionnaires used to 
record how respondents feel about something are applied and the likert scale aids this process 
(see Saunders et al., 2016). The Likert scale described as a tool of measuring attitudes, 
characters and personality traits translated from qualitative information into quantitative data. 
The likert scale was used to determine the attitude towards the delivery of both the specialism 
and business skills. 

While the first five questions (i.e. questions 1-5) revolved around the craft, exploring 
the learners understanding and capability of intended craft. It was important to find out if the 
learners were confident with both specialist skill and the delivery of the specialist course. It 
was also important to establish why they were on the course. The next set of questions (i.e. 
questions 6-13) were about the learner’s general business knowledge enabling them to reflect 
on their personal experiences. This was to find out if these skills were enough to sustain their 
business journey. The next set of questions (i.e. questions 14-18), sought to tease out the 
business skills taught and/ or embedded within the specialist curriculum. This was to 
understand what business skills adult education provided learners intending to start a business. 
The final Question 19 was about business skills progression routes within adult education. This 
was to find out about the availability of business options provided and if it had any impact on 
their business journey.

4. Discussion of Findings 
Five different areas of craft specialism from two different craft departments are used to analyse 
the research question as to what extent the adult education craft courses reflected the holistic 
needs of the learners intending to start their own business. The Crafts department of 
Community Education Lewisham used as the Case Study where approximately 300 creative 
craft workshops are run with an average of 9 learners per workshop. Twenty-eight learners 
responded to the questionnaire, from five different craft specialisms. Each questionnaire had 
nineteen questions, a combination of open-ended questions and Likert. Nineteen questions 
were drawn-up and had three main area of enquiry. Some of the questionnaires filled out during 
workshop sessions and others completed over the phone depending on their availability as some 
had completed the course enrolled on. This in some cases enabled further discussion with 
respondents. All participants were female. Furthermore, three specialist tutors were 
interviewed one a floristry tutor and two cake decorating tutors alongside two curriculum 



leaders and finally a formal balloon design/floristry learner running her own business, applying 
the semi-structured format for all interviews.  The first curriculum leader heads the Floristry, 
Balloon Design and Gardening department while the other heads Design, Media, Music and 
Food, both departments run a variety of course within specified areas. Figure 1 shows the 
breakdown of learners in their area of specialism bearing in mind some learners engaged in 
more than one area.

Take in Figure 1. Areas of specialisation

The response to why learners enrolled on the course (i.e. question 3), indicated that all learners 
had a common goal and for the purpose of this research intended to start a business hence 
enrolling on their respective courses. Question 8 also highlighted the fact that they knew what 
best described their intended business. However, when asked if they had a business plan or 
knew how much capital was required to start the business the response made the learners start 
pondering over their initial responses. A further list of five statements aimed to find out if the 
learners had a good understanding of their areas of specialism and could produce craft items to 
a saleable standard.  It was also important to know if the delivery by providers had aided this 
process. The Figure 7 and 8 indicate that the learners were happy with their craft and the 
delivery hence both criteria were achieved.

Take in Figure 7 Achievements

Questions 6 and 7 were the only two open-ended questions within the questionnaire and the 
aim was to understand why they wanted to start a business and what business skills they 
expected to learn within the parameters of the specialist course. It was also important to know 
if the learners were aware of the kind of business they intended to start hence question 8. In 
exploring specific business intentions of learners, Question 6 on “What has instigated your 
intention to start your own business?”, was deemed appropriate. In this regard, the popular 
responses included:

 “To enjoy financial freedom and be independent”; “to make money”; “to “be my 
own boss and do something I enjoy”; while a few “wanted to satisfy their 
customers”; “were told by friends and family they will buy their product” 

Take in Figure 8. Craft Course Delivery

Question 7. What business skills did you expect to learn while on your specialist course? 
The main response was “to learn how to cost products”, followed by one learner who wanted 
to know how to “write a business plan” besides that the response was related to learning craft 
skills not the business skills while one respondent was not sure. This highlighted that the 
learners had limited knowledge or experience of the business skills required which is 
understandable, because they have enrolled on the course to attain this knowledge. However, 
question 11 highlights the skills already attend via experience, an entrepreneurial mind-set 
and life’s journey equally relevant business skills (see Figure 9).

Take in Figure 9 Available Skills

Question 9. Are you confident enough to start your business at the time of filling this 
questionnaire? Inserting this question before asking detailed information about their business 
skills was intentional and revisited after the end of question 18 or 19 depending on the 



respondent’s last question. Those that ticked the option “No” responded to question 10 
requesting why. 

Question 10. Which of the following are hindering you from starting your business? A 
common factor to this question was “lack of confidence” which could insinuate that something 
they needed on the business journey was missing. The data from questions 14 -18 provide some 
insight into what business skills respondents expected to learn while on the specialist course 
analysed earlier (see Table 2). 

Take in Table 2. Correlation between confidence/ constraints of learners 

Question 14 Which of the following are taught on your craft workshop? The responses are 
provided in Figure 11. Question 17 How many of these have you achieved or acquired?
The result highlighted that several business skills required to start a business were not covered 
on the course. Figure 12 also verifies that the key business skills, have not been acquired.

Take in Figure 11.
Take in Figure 12

Question 15 reflects the duration the learner spent on the course and Question 16 the time spent 
on the business skills in the class.  Most learners did blocks of 6 -15 weeks over time however 
the charts indicate that the time spent on the business skills was not enough. 

Take in Figure 13. Craft Duration
Take in Figure 14. Time Spent

Question 18 relates to the delivery of the business part of the curriculum while Question 19 is 
a progression route teaching only business skills over 15 hours though floristry run 3 hours 
session.  Unfortunately, due to time constraints, restricted writing scope the full details of the 
interviews were not fully explored. The interviews tutors and curriculum leaders were very 
informative and useful as it gave scope and understanding from the provider’s viewpoint. 
Different solutions and insights were derived which can be immediately implemented within 
adult education. The floristry tutor had a post-graduate certificate in Floristry and enterprise 
while one of the cake-decorating tutors had her first degree in Business studies and both agreed 
that the need to expand the business focus for those wanting to start their business was crucial.  
However, it became apparent that there were different pockets of short courses that could kick-
start the process if structured properly.  

The most informative information came for the Food Design, Media, Music and Food 
curriculum leader who already had an apprenticeship form program in place that gave the 
learners hands-on experience of the business world while studying and had the option to find 
out if the business was for them. A subscription membership is set up for printing students, 
which has a Facebook and Etsy presence. They also run real life exhibitions and galleries and 
do commissions.  The study highlighted that leaners had a good understanding of the area of 
specialism but not of the business skills. Some said they were able to start their business at the 
initial stage of the questionnaire but later realised they were not fully prepared for the business 
world. Most of the respondents were dissatisfied with the level of business skills provided by 
the training provider. The duration of the courses also highlighted that it was too short to be 
fully equipped with both area of speciality. The lack of confidence was attributed to the lack 
of understanding. The literature review within this research confirmed findings that came out 
of the research echoing the needs for crafters to obtain business skills at all cost in order to run 
a viable and sustainable business (Akker, 2016). 



Overall this study has unearthed a new set of questions will more data that need to be 
analysed however, the one likely to be pursued is whether adult education is the right place 
for learning how to start a business or should it remain just the catalyst for the journey? The 
amount of information collected became overwhelming and not all could be processed or 
used due to word count restrictions. The scope of study was restricted mainly to one provider 
though the information was relevant across the board. The research question provided an 
opportunity to delve into a topic needing clarity and close to the heart of the researcher seeing 
learners not attaining the possible potential. However, the study has equally highlighted that 
more thought has to be done at strategic level in order to see real change, adult learning 
within the community sector is more than a recreational ground, but a place that can add 
value to the economy of its environment – i.e. places.

5. Conclusions and Implications
The crafts departments explored in this study highlights the need to embed a variety of 
content into the adult education curriculum irrespective of whether these are accredited or 
not, formal or informal. The crafts departments need to rethink and evaluate what success of 
a business craft course means, from being proficient in the crafts to being business savvy. 
Good practice to be shared and adopted ensuring that adult education contributes effectively 
to the economic imperative. The government should integrate a visible entrepreneurial and 
business agenda into adult learning initiatives in order to enhance wealth creation 
opportunities for the wider economy (see GreatBusiness, 2014).  Learners on a business 
venture via adult learning should be guided in a manner that would enable them to maximise 
their potential and prior expectations on commencement of the courses on offer. Both 
coaching and mentoring schemes with the opportunity to work with practicing entrepreneurs 
in the different fields may be one of many ways of achieving this. Applicable craft 
accreditation reinstated including an accreditation in business (City&Guilds, 2017). 
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Figure 1. Areas of specialisation

Figure 2. Reasons for Enrolment (why have you enrolled on your craft course)



2

Figure 3 Intentions (which of the following best describes your prior intentions for your 
chosen course)

Figures 4a and 4b.

Figure 5 Responses to Business Plan
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Figure 6. Achievements (how many of the following best describes your acquired skills/ 
achievement on the course?)

Figure 7. Craft Course Delivery

Figure 8 Available Skills
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Figure 11. Craft Workshop Teaching (taught in the workshops)

Figure 12. Course Acquisition (how many of the following have you achieved from the 
course?)

Figure 13. Craft Duration (what was the duration of each craft workshop?)
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Figure 14. Learning Time (how much learning time was spent at the workshop?)

Table 1. Correlation between confidence/ constraints of learners

Are you confident 
enough to start your 
business at the time 

of filling this 
questionnaire.

Which of the following are hindering you from 
starting your business?

Yes No

Do not 
know 

where to 
get the 
right 

informatio
n

Lack of 
confidenc

e

Not sure 
how or 

where to 
start

Do not 
have the 
adequate 

informatio
n to start

Yes 1
Are you 

confident 
enough to 
start your 

business at 
the time of 
filling this 

questionnair
e.

No -1 1

Do not 
know 

where to 
get the 
right 

informatio
n

-0.1942 0.1942 1

Lack of 
confidence -0.7005 0.7005 0.1942 1

Not sure 
how or 

where to 
start

-0.5424 0.5424 0.2561 0.5424 1

Which of 
the 

following 
are 

hindering 
you from 

starting your 
business?

Do not 
have the 
adequate 

-0.4625 0.4625 0.0365 0.4625 0.4111 1



6

informatio
n to start
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Appendix A-1

Business Course Delivery

The delivery of 
my course has 
been stimulating

 

I am satisfied 
with the overall 
specialist 
curriculum

 

The course has 
equipped me 
with enough 
business skills 
to start my 
business  

I have been 
provided with 
the necessary 
information to 
start my 
business  

I have been 
signposted to 
where I can find 
information to 
start my 
business  

Mean 4.1250 Mean 2.8696 Mean 1.96 Mean 1.8400 Mean 3.2500
Standard Error 0.2277 Standard Error 0.2539 Standard Error 0.19 Standard Error 0.1701 Standard Error 0.3142
Median 4.5000 Median 3.0000 Median 2.00 Median 2.0000 Median 3.5000
Mode 5.0000 Mode 4.0000 Mode 1.00 Mode 1.0000 Mode 5.0000
Standard 
Deviation 1.1156 Standard 

Deviation 1.2175
Standard 
Deviation 0.98

Standard 
Deviation 0.8505

Standard 
Deviation 1.5393

Sample 
Variance 1.2446 Sample 

Variance 1.4822
Sample 
Variance 0.96

Sample 
Variance 0.7233

Sample 
Variance 2.3695

Kurtosis -0.1469 Kurtosis -1.3763 Kurtosis -0.55 Kurtosis -1.5577 Kurtosis -1.3964
Skewness -1.0857 Skewness -0.0604 Skewness 0.67 Skewness 0.3265 Skewness -0.3023
Range 3.0000 Range 4.0000 Range 3.00 Range 2.0000 Range 4.0000
Minimum 2.0000 Minimum 1.0000 Minimum 1.00 Minimum 1.0000 Minimum 1.0000
Maximum 5.0000 Maximum 5.0000 Maximum 4.00 Maximum 3.0000 Maximum 5.0000
Sum 99.0000 Sum 66.0000 Sum 49.00 Sum 46.000 Sum 78.0000
Count 24.0000 Count 23.0000 Count 25.00 Count 25.000 Count 24.0000

Notes: 
Strongly agree = 5, Agree = 4, Neutral = 3, Disagree = 2, Strongly disagree = 1
The mean, mode and median all indicate the central tendency of the given data. This displays the most likely response to the said question. The standard deviation and the 
sample variance can be used to demonstrate confidence in the deductions made. The range informs the wide of the data. Using these values, we can deduce the following.
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Appendix A-2

Business Progression Routes Within Adult Education

I have utilised the 
separate business 
courses on offer

 

The separate 
courses give me all I 
need to know to 
start my business  

The duration of the 
courses are adequate for 
the information needed to 
start my business  

The business courses 
designed for my specialist 
craft has been relevant and 
useful  

Mean 4.1905 Mean 2.7619 Mean 2.3333 Mean 4.1000
Standard Error 0.2638 Standard Error 0.2059 Standard Error 0.2218 Standard Error 0.2800
Median 5.0000 Median 2.0000 Median 2.0000 Median 5.0000
Mode 5.0000 Mode 2.0000 Mode 2.0000 Mode 5.0000
Standard Deviation 1.2091 Standard Deviation 0.9437 Standard Deviation 1.0165 Standard Deviation 1.2524
Sample Variance 1.4619 Sample Variance 0.8905 Sample Variance 1.0333 Sample Variance 1.5684
Kurtosis 1.4477 Kurtosis -0.2538 Kurtosis -0.7114 Kurtosis 0.6130
Skewness -1.5274 Skewness 0.9210 Skewness 0.5027 Skewness -1.2790
Range 4.0000 Range 3.0000 Range 3.0000 Range 4.0000
Minimum 1.0000 Minimum 2.0000 Minimum 1.0000 Minimum 1.0000
Maximum 5.0000 Maximum 5.0000 Maximum 4.0000 Maximum 5.0000
Sum 88.0000 Sum 58.0000 Sum 49.0000 Sum 82.0000
Count 21.0000 Count 21.0000 Count 21.0000 Count 20.0000

Note: Strongly agree = 5, Agree = 4, Neutral = 3, Disagree = 2, Strongly disagree = 1
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