
Proceedings of IAC 2022 in Prague       ISBN 978-80-88203-27-8 

 
 

 

 

 

 

37 

 

Careers Choices in Conversations: Beyond Development and 

Career Maturity 

James MOIR  

Abertay University, School of Business, Law and Social Science, Old College, Bell Street, Dundee, UK,                                                                          

Email: j.moir@abertay.ac.uk 

Abstract 

Theories of career choice development portray the process as one of increasing maturity involving the ability to make a realistic 

and rational decision. Several theories have been proposed over the years in terms of a normative psychological process involving 

a self-reflexive process that can be aided through career counselling support. While arriving at a career choice can at first sight 

appear the outcome of individuals’ increasing career awareness and maturity it is also possible to take an alternative view of how 

people talk about career decisions based on looking at how they discursively construct those choices within conversational 

exchanges in response to the demands of specific questions and actions being performed as a result. Nursing students and 

engineering students on vocational degree programmes were interviewed about their career choice as part of a larger study 

examining career decision-making discourse amongst vocational students. The analysis of the resulting transcript material reveals 

how their decisions are embedded within conversational sequences that co-construct accounts involving justifying courses of action 

as well as displaying vocational commitment. It is argued that rather than treating such answers as representing vocational maturity, 

they can be viewed as the justification and clarification of career-related courses of action in the course of talking these through as 

intelligible answers to questions that seek normatively credible responses.  
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1. INTRODUCTION 

In Occupational Choice Ginzberg et al. (1951) advanced a career development theory based on the view that there 

are normative age-graded stages leading to an occupational choice. Accordingly, it is seen as a process which takes 

place over several years. Three stages are specified in the theory: fantasy, tentative and realistic. The fantasy stage 

extends from approximately age 6 to 11, the tentative from approximately age 11 to 17, and the realistic from age 18 

years onwards. The underlying theme of this approach is therefore the maturation of the individual’s capacity for 

realistic occupational decision-making.  

The fantasy stage is characterized by the expression of occupational choice in terms of the child's wish to be an 

adult. As such it is argued that during this period choices, or more accurately preferences, are translates of impulses 

and needs and do not involve any self-assessment of capacities or the realities of the employment market. Interest 

forms the main criterion for the expression of occupational choice during this period. Thus, children of this age choose 

those occupations which appeal to them on the basis of things which interest them, which they enjoy doing or acting 

out in play, and which seem exciting and adventuresome. The content of these choices may vary according to the 

environment in which the child is reared (e.g., the influence of parental occupations). 
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The tentative stage is subdivided into four substages. These substages: interest, capacity, value and transition. 

represent the adolescent's shifting basis for his or her choice and involve a growing awareness of both intra-individual 

and extra-individual factors that will affect the outcome. Initially interests are the primary basis for choice but there 

is the realization that abilities are also needed. Following the interest substage, individual capacities are taken into 

account, for example, academic performance in school subjects. However, knowledge of capacities are seen as being 

incomplete and therefore choices are tentative. Next, values enter into the process. There is an awareness that society 

attaches different values to different occupations in terms of, for example, status and financial rewards. There is also 

the realization that the choice of an occupation involves the choice of a particular set of values. In the final transition 

substage these factors are brought together and the adolescent becomes aware that a decision is impending. By this 

time the individual has become “aware more and more of the complex structure of reality with its job hierarchy, variety 

of working conditions, specific conditions of entrance into occupations, various income and security factors and the 

host of allied elements which are part of the working world” (1951, p.196).  

The realistic stage consists of three substages: exploration, crystallization, and specification. During the exploratory 

substage stock is taken of past decisions and particular occupations are investigated. This might, for example, involve 

finding out about educational or vocational courses that lead to certain occupations. In the crystallization substage a 

commitment is made to enter an occupation whilst the specification substage involves the choice of a specific 

occupation. 

Ginzberg (1972) modified the theory by suggesting that the process is lifelong and open-ended. Individuals are 

viewed as being engaged in an ongoing process which involves finding the optimal fit between occupational 

preparation, preferences and opportunities. A greater emphasis is also placed on constraints such as family income 

and situation, parental attitudes and values, employment opportunities and value orientations. these modifications the 

developmental basis of remained intact. However, despite the theory has gone on to influence other career 

development approaches. As Ginzberg et al. (1951, p.18) conclude “occupational choice is a developmental process: 

it is not a single decision, but a series of decisions made over a period of years. Each step in the process has a 

meaningful relation to those which precede and follow it.”  

In The Psychology of Careers Super (1957) put forward a developmental theory of career maturity stressing the 

importance of an individual's social environment and self-concept in vocational development. He specified series of 

progressive stages in the life-cycle although was mainly concerned with initial entry into employment and the 

development of realistic decision-making. Vocational maturity can be viewed in either of two ways. First, it can refer 

to the stage that an individual is at (as evidenced by the developmental tasks being encountered) compared with the 

stage he or she might be expected to be at in terms of age. Secondly, it can refer to how a person is coping with the 

developmental tasks of a particular stage regardless of his or her age. Thus, the rate and progress of an individual's 

vocational development are assumed to be assessable. Super (1980) provided decision-points within his decision-

making theory of career stages. He envisaged the vocationally mature person as being able to carry out a series of 

steps which are analogous to his theory of career stages. Thus, decision-making is seen as following a pattern of (1) 

growth an awareness of an impending decision, (2) exploration alternatives are explored and evaluated, (3) 

establishment - a course of action is undertaken, (4) maintenance - seeing the plan through, and (5) decline - this stage 

may occur when the individual cannot meet certain requirements after a course of action has been undertaken and so 

a new decision-point is reached.  

In more recent years Savickas (Savickas et al. 2009; Savickas, 2021) has incorporated elements of the notion of 

career maturity in his career construction theory (CCT). This theory asserts that individuals build a notion of self in 

relation to career through internalizing social and cultural practices. This involves career building through a self-

reflexive, self-managed process in which vocational development tasks, of which of primary focus is the 

crystallization of a preference for a vocational field and level, and then entering a specific occupation. Related to this 

dimension is various aspects, of which career curiosity is of relevance to this study given that this relates to finding 

out about potential career pathways. Savickas (2021, p. 174) notes that “a lack of career curiosity can lead to unrealism 

about the world of work, often based on images and idea of what one hopes rather than what may be possible or 

likely”. 

What is apparent from these psychological approaches to career maturity is the view that individuals face the task 

of making informed and realistic choices about future career aspirations at crucial decision points. Such realistic 

decision making include not only having made efforts to find out about a particular career area or occupation, but also 

engaging in a process of decision making that is considered in line with normative expectations about what constitutes 

rational and deliberative action. In other words, making sound career decisions is considered as premised on the ability 

to demonstrate mature cognitive ability in terms of a group of actions required to recognize, select, plan, and 

implement career goals (Coertse & Schepers, 2004). This kind of career maturity is considered as a vital aspect in the 
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developmental process of moving from the unrealistic fantasy outlook on the world of work found in children towards 

a more realistic adult perspective.  

The process can be aided by careers guidance which has traditionally aided career decision making through 

providing relevant career information and by matching occupations with interests. The Career Construction 

Counselling model (CCC) outlined by Savickas (2021) takes a different approach by transforming the individual’s 

perspective career development by engaging in an ideographic process of reflection and meaning making and changing 

assumptions. The aim to help clients reposition themselves in relation to a career problem and plan accordingly to 

engage in self-regulation. However, despite this greater emphasis of self-reflection and meaning making, the aim of 

CCC approach is still very much aimed at aiding clients to engage in realistic and rational career planning by “taking 

purposive action to deal with career challenges and changes”. While this type of approach to counselling is predicated 

on client agency and is arguably overly voluntaristic in outlook, they key point is the way in which career planning is 

rooted in a rational process of ‘thinking through’ career options. In accordance with this approach, Savickas has 

developed the Student Career Construction Inventory (SCCI, Savickas & Porfeli, 2012), as a measure of vocational 

development. 

This study seeks to seeks to test the extent which career maturity can be evidenced in vocational undergraduates’ 

accounts of the career choices. In this case a vocational programme of study that students are enrolled on have been 

taken as a proxy for career choice. What is of interest is the types of accounts that these students give of their career 

choices and the extent to which they accord with, or contradict, the career maturity approach. In other words, the aim 

was to find out if their career choice accounts offer an unambiguous reflection of successful career development and 

maturity. In approaching this work, the students’ accounts of their career choices are not viewed as straightforward 

presentations of their career thinking and decision-making, but rather as discursive rationales put forward in the there-

and-then of interview question-and-answer turns (Potter and Wetherell, 1987). 

2. METHODOLOGY 

Garfinkel (1967) suggests that retrospective accounting for decisions is a common feature of daily life. He argues 

that decision-making may have little to do with electing a course of action on the basis of available information but 

rather may be the product of people’s ability to define the basis for a decision once made. This type of accounting can 

therefore be viewed as justifying a course of action and involves ‘the possibility that the person defines retrospectively 

the decision that have been made” (114). He therefore poses the counterintuitive notion that “the outcome comes 

before the decision”. The study presented here has adopted this retrospective view of decision-making and in doing 

so involves two important methodological implications. As noted above, attention was directed at individuals who 

had already made a career choice rather than those who had yet to decide. Second, those involved in the study were 

given an adequate opportunity to account for their choices in terms being given an opportunity to talk at length about 

their reasoning or as Garfinkel would have it the “task of justifying a course of action” (114). 

The study focused on undergraduate nursing and engineering students at a Scottish university taking these two 

propositions into account. Students were recruited by direct in-class invitation across all stages of the degree 

programmes with a total of forty taking part in total. The participants were interviewed using a semi-structured format 

involving general questions about their choice of nursing as a course and career choice. These interview questions 

were designed to elicit answers that gave the students an opportunity to talk about themselves and their career interests 

(e.g. “Tell me about what interested you in nursing/engineering”), as well as account for their course choice (e.g. 

“Why did you decide to study for a degree in nursing/engineering?”). With regard to these kinds of questions, degree 

course choice was taken as a proxy for occupational career choice. 

The interviews were transcribed on the basis of readability rather than including paralinguistic features. This is 

justified given that the basis of the analysis was to examine the participants’ attempts to produce credible and coherent 

accounts of their choice of nursing as a career. With regard to the analytic procedure, the transcript material was read 

by taking into account a conversation analytic stance in which both questions and answers were considered in relation 

to each other as turns at talk. Use was made of Sack’s (1972, 1974) work on membership categories. Sack noted that 

persons may be described according to certain membership categories, for example, by occupation. These categories 

can be drawn from certain conventional collections which Sacks referred to as membership categorization devices. 

An important feature of these is that they can be used as a means of ascribing to person activities or characteristics 

that they are conventionally associated with. When a certain category is used by a speaker, the hearer is able to make 

use of a stock of conventional knowledge about the category and thereby make certain inferences. In interviews 

concerning career choices these stock of conventional knowledge can be used in order to guide interviewers in how 
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the respond to interviewees, and in turn how interviewees produce the kinds of answers expected so as to produce 

intelligible responses. 

3. ANALYSIS AND DISCUSSION  

A superficial examination of the data might support the psychological reality signs of realistic thinking within the 

career maturity of individuals in the study. However, a close examination of the question-and-answer sequences 

provides an alternative perspective on these responses. In scrutinizing the responses, it is useful to consider the context 

of these interviews. Respondents had prior knowledge that they were on the topic of career and course choice. It is 

therefore likely that they would have least expected to be asked 'why' questions about their choices. Indeed, the 

rationale behind the interviews was that respondents could provide credible answers to such questions. Thus, the 

notion of an active and thought through career choice is manifest in the questions themselves.  

 

3.1 Co-constructing rational and realistic career choices 

 

Questions that imply rational career choices therefore elicit a collusion between interviewer and respondent in 

terms of the co-creation of such accounts. The students were asked a series of questions about the way in which they 

obtained information about the career, the assumption being that such information was taken into account in a rational 

decision-making process. An example of this line of questioning with a nursing is presented below. 

 

NRS16 

Int: How did you find out about nursing? 

Resp: Well, there's quite a lot of connections with nurses in the family. 

Int: And you've talked with them at length about nursing? 

Resp: Yes. 

Int: Did you read anything about nursing? 

Reps: I read when I was. young, Sue Barton, I think. She was a nurse, 1 liked that when 1 was young but after that      

no . 

Int: Did you read textbooks on nursing? 

Resp: No, but I've read leaflets from the courses and things. 

Int: Did you do any work in a hospital prior to commencing your degree? 

Resp: I wrote away for a summer job in a hospital working as anything but they wrote back saying they had no  

vacancies. 

Int: Nursing is a very large field, where do you think your interests lie? 

 

The student responds to the initial question on how she found out about nursing by referring to “a lot of connections 

with nurses" in her family. Although she does not explicitly state that she has been informed by these other family 

members she invites this inference. The next question is a form of understanding-check on this point ("And you've 

talked with them at length") but the applicant's simple "yes" reply invites further probing. The interviewer therefore 

continues pursuing the informed or realistic nature of the student’s choice but switches from asking about information 

obtained from family members and friends to information gained from reading about nursing. The student responds 

by mentioning an author she had read when she was younger, but the following question moves on to factual 

information gained through textbooks. The student mentions “leaflets from the course and thing”, and although not 

what was directly being enquired about (i.e., textbooks), these sources nevertheless constitute a source of factual 

information relevant to the impression of an informed choice having been made. The interviewer still pursues the 

extent of the informed nature of the applicant's choice by enquiring about information and impressions gained from 

personal experience of working in a hospital. The student’s response mentions the fact that she had applied to work 

in a hospital thereby demonstrating evidence of her commitment to gain some first-hand experience of a hospital 

environment. By doing so she manages to create the impression that such experience is a part of the decision-making 

process in choosing a career. It is at this point that the applicant appears to have amassed enough 'realistic' choice 

vocabulary to satisfy the interviewer who initiates a new question topic. From the above analysis we can see how the 

applicant is drawn into a process of collusion or co-construction with the interviewer in order to produce the required 

impression of a realistic choice over a series of turns. 
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However, issues emerge when apparently realistic responses are given followed by others that are apparently 

contradictory. The following extracts taken from an interview with a first year engineering student illustrates this 

problem for the developmental view. 

 

ENG6 

(1) 

Int: Why do you want to enter the field of engineering? 

Resp: Because I think it strongly relates to the subject I’m best at, physics. I've always enjoyed this work, many not  

exactly the same thing but working on cars, motorbikes and things. It's at a slightly higher level than that, that’s  

all  

 

 

(2) 

Int: Did you consider any other career at all? 

Resp: 1 considered electronic engineering as well. I felt that so many people do that that there would be a huge  

flood of them, everyone seems to be going into that just now ....  

Int: You say there would be a whole flood of them, what significance would that have? 

Resp: Well, there would be less jobs at the end of the course, less available jobs.  

 

(3) 

Int: You say you're interested in physics, why then not take up a career involving physics? 

Resp: I'm not that deeply into the subject, I always like to broaden my horizons, not get narrow-minded into physics.   

I did consider doing physics certainly, but I feel this is the better subject to do. 

 

In the first extract the respondent refers to his ability in physics and in the second extract he produces a reason for 

doing engineering in terms of job opportunities. Taken together these responses would appear to indicate that he is at 

the realistic stage of development. However, in Extract 3 the respondent appears to contradict his interest in physics 

(“I’m not that deeply into the subject”) before producing a rationale in terms of thinking of a broader career area 

beyond the subject discipline. The problem here is in order to maintain the developmental approach to career maturity 

we have to ignore the contradictions which undermine these categorizations in respondents’ answers. The simple 

theoretical account of developmental stages slips away from us as we open up a dialogue with our respondents. Their 

career choices reveal a much greater flexibility than the developmental theories permit and again this points to the co-

construction of accounts.  

 

3.2 Running out of reasons and rationalizations     

 

In the next example extracts we can see how not all respondents managed to sustain a line of answers that 

demonstrated a credible career choice in response to the interviewer’s to the questions. In effect, this following nursing 

respondent ran out of reasons and rationalizations. 

 

NRS1  

Int: I'll begin by asking you why do you want to enter nursing? 

Resp: Yell, when I was deciding what I was going to do I thought of all sorts of things, I don't want to sound big- 

headed but I could have chosen from most things you see. Em, and I felt that I really wanted to work with people.  

I mean I work on a Saturday in a shop and I get on with folk, with the public, and em, I just wanted to meet, I felt  

nursing would give me a chance to meet people and help them as well. Em, I don't know. My mum is a nurse, I  

suppose that kind of influenced me a little bit. She was, she, my parents didn't say do this or do that, I mean I was  

free to make my own decision. I feel it's an excellent career to get into and especially if you do the degree you're  

going to stand a better chance, if I wanted to go on and branch out and maybe do administration or lecturing then  

I would stand a better chance with the degree. And if I wanted to stop and have a family or whatever then it's  

always something I could go back to ... 

Int: Okay, so you say you want to work with people, why then not go into some other job where you are working  

with people? 

Resp: I'm not sure, I really think it's the caring aspect, I really I think I feel I'm sensitive to other people's needs, I  

can tell when somebody needs help. I don't know, I think that's one of the reasons. It's not - I couldn't handle doing  
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a business sort of thing where everything is sort of formal, em I prefer a closer sort of, em atmosphere, if you could  

call it that. 

Int: But is there not formality in hospitals where you're under ... 

Resp: Yeah, I suppose there is, yeah under the charge of other nurses, I don't know. 

Int: I mean it could be argued that in a hospital it is a fairly regimented routine. 

Resp: Yeah, it 1s, yeah but just like you said, when it comes to the crunch of asking people why do they enter it  

they're kind of lost for words. 

 

  In the interview with respondent NRS1 the interviewer picks up on her claim to like work involving interpersonal 

contact, and challenges the respondent to be more specific about the choice of nursing. The respondent recognizes the 

question as such and refers to a caring 'disposition' and contrasts this with what is claimed to be the formal relations 

of work in the business arena. The interviewer continues by challenging the respondent on the point of formality in 

nursing. The respondent predicts the end of the interviewer's turn and completes the assertion (“yeah under the charge 

of other nurses”). The respondent also indicates that this is problematic for her by tagging her answer with the phrase 

"I don't know". At this point the interviewer explicitly makes the assertion that working in a hospital environment 

involves formality although this is put in third person terms. The respondent agrees with this assertion and gives up 

the line of rationalization she has been following. This failure is mitigated by stating that asking people why the enter 

nursing leaves them "lost for words". What is evident here is that in the face of repeated invitations to repair, the 

respondent cannot maintain the conversation any further and, in effect, runs out of rationalizations. In the next extract 

with an engineering student we can see a similar pattern where the respondent runs out of constructing rational and 

credible response.  

 

ENG 8  

Int: Why do you want to enter the field of engineering? 

Resp: It's what I wanted to do when I started school, the actual course, well the subjects I took at school to go onto  

engineering ’cause 1 think I would like it, to be an engineer. 

Int: Was this at the start of secondary school? 

Resp: Yes. 

Int: That's quite early. what is it that drew you to that area that early? 

Resp: Well, my brother took engineering as well and 1 think him taking it I just wanted to take it as well. 

Int: Would you say he influenced you then? 

Resp: Yeah, and I was more interested in engineering than english, or accountancy, or that. 

Int: What was it that drew you to engineering specifically? 

Resp: Well, 1 liked it because that's what I thought I was most interested in. 

Int: Do think there's any particular qualities you need to do engineering? 

Resp: I think you would be better if you were interested in some parts that are (inaud) but if you wanted to do it. 

Int: When you say you're interested what is it that appeals to you about engineering? 

Resp: I don't know. 

 

Respondent ENG8 answers the opening question by claiming and interest in doing an engineering course when 

starting secondary school. Reference is made to subjects he took at school although these are left unspecified.  Over 

the following question-and-answer turns it emerges that the respondent's brother had some influence, although care is 

taken not to attribute career choice solely to this influence ("I was more interested in engineering than english or 

accountancy or that"). In the following two turns the interviewer attempts to elicit specific reasons for his choice of 

engineering. The respondent's answers do not close the matter but instead fall back on vague claims to being 

"interested". That these responses are not regarded as satisfactory is demonstrated by the fact that the interviewer's 

final question in the sequence pursues the same issue. The respondent can go no further at this point ("I don't know") 

and therefore has run out realistic or rational answers. 

 

3.3 Fantasy responses as functional discourse 

 

From a career maturity perspective apparent fantasy responses are problematic and undermine the notion of the 

realistic development in vocational thinking. It might be possible to explain such discrepancies by claiming that they 

are indicative of a failure of occupational curiosity.  However, an examination of the conversational context in which 
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these responses were given again provides an alternative explanation. The first set of extracts below are drawn from 

the nursing student interviews. Typically, these students would refer to “always wanting to be a nurse” from childhood. 

 

NRS3 

Int: When you say you always wanted to do that, was there any particular reason for that? Was there anyone in  

your family ... 

Resp: Em, well I've got a couple of cousins and things that are nurses, and they’d talk about their work.  But I think  

when you say you're always wanting to be a teacher, and a nurse, and I just never got away from that. 

 

NRS6 

Int: What brought you to be interested in nursing? 

Resp: I've always been interested in nursing, it's always been something that I would like to have done from an  

early age. 

Int: Why what started it? 

Resp: Just meeting people, I enjoy that, and em, helping people as best as I can. Just getting into an environment  

of nursing, you know, helping people and being sociable and things like that. I think just being able to talk to people  

when they need someone to talk to. 

 

NRS12 

Int: Why did you want to enter the field of nursing? 

Resp: Well originally, I mean I'd always wanted to be a nurse, it's a calling from when I was very small, I've got    

nursing in my family, a lot of my family members are nurses. I mean, I think why I went into nursing was very  

different, before I started it was just you know you think of your what you see on TV dramas, that sort of thing.  

Now it's more a case of thinking what nursing is and I enjoy it.  

 

 In the exemplar extracts above, what is also apparent is how the responses could be interpreted as showing a lack 

of career maturity given references to childhood and popular media images. However, an alternative explanation can 

be offered without recourse to the concept of vocational maturity. This involves paying close attention to additional 

aspects of the responses where information is provided in response to the interviewer’s questions such that realistic 

career decision-making is brought back into play (NRS3 – “I've got a couple of cousins and things that are nurses, and 

they’d talk about their work”; NRS6 – “…helping people as best as I can… just being able to talk to people when they 

need someone to talk to”; NRS12 – “I've got  nursing in my family, a lot of my family members are nurses…” Now 

it's more a case of thinking what nursing is and I enjoy that”). These kind of modifying responses indicate that while 

the respondents often refer back to an early age and point at times to the influence of stereotypical career images, they 

nonetheless also attempt to show some underlying rationale to their career choice that is rooted in family influences 

or dispositional traits. This is very much on accordance with Sack’s (1972, 1974) concept of membership categories 

being used to present answers that the interviewer that would conventionally be associated with nursing as a career 

choice: commitment, dedication, an interest in working with people and helping them, and perhaps a family tradition 

of working in this field.  

 

ENG10 

Int: So you think you may get into management once you finish?  

Resp: Yeah.  

Int: And what do you see yourself doing then? 

Resp: Well, I'm going to try and get a scholarship in the navy and do something like marine engineering. 

Int: But I would imagine that when you're in the navy you'd be working with turbines and other machinery like   

that, yet you say you want to go into management. 

Resp: Yeah, a marine engineer, in charge of folk who are doing that. 

Int: I see. 

Resp: I'm the manager of the ship type-of-thing. 

 

ENG7 

Int: You say you want to go into design, what is it that draws you to that area? 

Resp: Just always watching motor sport and that, you here about all these designers who design all these grand  

prix cars and rally cars. It's really been my ambition because I do watch that kind of stuff on TV and I'd like to be  
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involved in that. I've watched it for many years and it's become a hobby as well and I'd like to become more actively  

involved in it. 

 

Respondents ENG10 and ENG7 refers to areas of employment, whilst although being out of the ordinary, are 

characterized in a somewhat glamorous manner in their answers (ENG10: "I'm the manager of the ship type of 

thing";ENG7: "...you hear about all these designers who design all these grand prix cars and rally cars"). It is possible 

to view these responses as a way of enhancing the status of these occupations. It can be therefore argued that these 

respondents may therefore be attempting to glamourize their intended areas of employment. 

4. CONCLUSION 

In applying the notion of career maturity, several kinds of within-interview categorization conflict became 

apparent. This included instances where respondents appeared to contradict their earlier claims of making informed 

choices, as well as the appearance of what might categorize as fantasy responses in otherwise realistic discourse. This 

undermines the notion of such talk representing career maturity. By focusing on the interactive nature of the interviews 

it is evident that realistic type responses were made in reply to questions which implicitly assumed rational decision-

making. The maintenance of rational accounts operates through respondents colluding with the interviewer so as to 

provide answers which confirmed the realistic demands implicit in the questions that were asked. Some respondents 

were found to be less adept at this as others and ran out of rational responses. 

The predominately rational answers given by the respondents need not be thought of as a reflection of their 

cognitive architecture. As was noted earlier, rational discourse conforms to a cultural expectation. Thus 'rationality' in 

discourse is socially generated rather than expressing a particular mental organization. In other words, the assumption 

need not be made that rational thought underlies rational discourse. It is the ability to rationalize actions and make 

them appear 'sense-able' which is of key importance. It can be argued that introspectively we appear to have a sense 

of having made a rational choice of occupation. Yet this may have more to do with accounting for our career choice 

stories than with some inner mental process involving career maturity. As Harper, Randall and Sharrock (2016: 204 - 

209) argue reasons are not causal in relation to choices but rather are embedded within different language games 

(Wittgenstein, 1953) and bound up with reasoning as cultural knowledge. Interview participants, through their 

question-and-answer turns, display to one another this cultural reasoning in relation to framing their courses of action 

as reflective of career maturity that involve a reasoned process of decision-making. Instead of treating responses as 

revealing something about respondents’ level of career maturity, this study offers an altogether different proposition, 

one that considers these matters as being produced through the question-and-answer turns within interviews designed 

to elicit career choice narratives.  

This perspective allows the researcher to examine how responses are contextually tied to the questions asked and 

their presuppositions. In other words, the researcher focuses on issues of intelligibility and accountability. This also 

allows for the study whole conversational patterns rather than selected aspects that seem to align with a career maturity 

model when abstracted out. Interviewing students about why they chose their vocational field presupposes an active 

process of decision-making and selection.  Students therefore attend to this as an accountable matter in the interviews 

in terms of the expression of vocational commitment. In westernized culture finding out about one’s options and 

‘thinking them through’ as part of arriving at decision is considered desirable in terms of the operation of reason. This 

is also tempered by the notion that people are in possession of interests that are reflective of their preferences and that 

this can be read off as an index of their disposition. In the case of nursing, a strong interest in helping and caring for 

others is considered as a vital aspect of the job and that, given this common understanding, must be publicly avowed 

and expressed in terms of a longstanding commitment. For engineering students, attempts to go beyond the 

mathematical and physical sciences foundations of field and present real word, sometimes high status positions, can 

be seen as a way of enhancing the status of the career. A superficial examination of the data might support the 

psychological reality signs of realistic thinking within the career maturity of individuals in the study. However, a close 

examination of the question-and-answer sequences provides an alternative perspective on these responses. In 

scrutinizing the responses, it is useful to consider the context of these interviews. Respondents had prior knowledge 

that they were on the topic of career and course choice. It is therefore likely that they would have least expected to be 

asked 'why' questions about their choices. Indeed, the rationale behind the interviews was that respondents could 

provide credible answers to such questions. Thus, the notion of an active and thought through career choice is manifest 

in the questions themselves.  
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